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English Reading Policy 2021.2022 

Intent 

‘Read in the name of your Lord who created…’ (The Holy Qur’an, Surah al Alaq, Verse 1).  

‘Literacy is empowering: it gives children independence to explore what interests them.’ (Gill Jones, Ofsted Blog, 

https://www.tes.com/blog/ofsteds-blog-ofsteds-early-education-deputy-director-gill-jones-says-reading-heart-

reception) 

At Al-Islamia, we believe that reading is central to all areas of learning. This is evident from both spiritual and academic 

study. Reading fluency is essential for children to understand and fully comprehend the message and subtext that is 

being conveyed, and to confidently experiment and communicate with increasingly sophisticated turns of phrase and 

vocabulary choices. 

Reading levels are improving every year, with 67% having achieved or exceeded the expected stage of reading for July 

2021; 4% of our cohort are working towards expectations and are on track to meet targets by December 2021. The 29% 

of the cohort working below expectations are focused in KS1 or EAL students who are working in Band C or D of the 

Language Proficiency Proforma. Maintaining this progress is necessary to ensure that all areas of the curriculum can 

benefit from comprehension and reading ability. 

The intent for our reading curriculum is to provide opportunities for engaging with texts and, through teacher guidance, 

develop and implement the skills for reading and comprehension. 

Implementation 

Multiple reading opportunities are offered at Al-Islamia: 

• Daily Individual Reading sessions whereby children read to the teacher, on a rota system, from and with books 

that are at their individual reading level 

• 4 30-minute whole-class guided reading with age-appropriate texts (WCR) 

• Class Book (Teacher-led reading of age-appropriate texts aligned to class interests; to include poetry) 

• Reading Competitions (Class reading lists including books from the school library for children to read within a set 

period) 

• Daily Supported Reading for Year 1, and for focus children in Year 2, to model and develop reading fluency and 

blending skills  

• Home reading – developing fluency (books that children read at home, from their current reading stage) 

• Home reading – for pleasure (a book chosen by children, from their class library, to read for pleasure) 

Individual Reading 

Children are assessed for their reading baseline in September (or when they enrol). They then read with their teacher 

using texts aligned to their reading stage/level.  

Stages 1 to 5 texts are aligned to secure phonics knowledge, while stages 6 to 15 texts are based on the reading 

progression banding of Oxford University Press and Collins Big Cat. The progress that children make will be logged on 

to stage-aligned objective sheets. 

We recognise that Stages 1+ to 3 are well below the expected level of reading for Primary-aged children. We are 

offering books linked to the Letters and Sounds scheme of work to match the secure phonics knowledge of children 

within the Year 1 cohort, and to ensure that Year 2 children who did not pass the screening test are provided with 

daily opportunities to practice reading fluency. The aim is that children will engage with the books, and move rapidly 

through the stages to meet age-related expectations by July 2021. 

https://www.tes.com/blog/ofsteds-blog-ofsteds-early-education-deputy-director-gill-jones-says-reading-heart-reception
https://www.tes.com/blog/ofsteds-blog-ofsteds-early-education-deputy-director-gill-jones-says-reading-heart-reception
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Daily Supported Reading (DSR) 

Children reading below Stage 4 will have 4 30-minute small group reading sessions. These sessions will focus on 

developing automaticity in decoding and reading fluency. To set children up for success, the cognitive load 

required for reading will be split across four sessions: 

Session 1: Decoding and word reading. Teachers will pre-select words from the chosen book and work with the 

children to identify decodable words and use sound-talk and blending to read these words accurately. Via 

formative assessment (AfL), adults will also have identified which tricky words children struggle with and these 

will be previewed during Session 1 as well. 

Session 2: Developing Reading Fluency: Through echo reading and teacher modelling, children will read words, 

phrases and sentences, comprising of letters, sounds and tricky words that they are familiar with.  

Session 3: Comprehension: Reading adults will choose a reading strand (VIPERS) and ask questions related to 

one of them. 

Session 4: Developing Reading Fluency: During the final session of the week, adults will listen to their children 

read sentences aloud, correcting pronunciation where necessary and praising progress. During the final reading 

session, children will be given the book to read at home. 

Every child will read their stage-aligned book to their teacher at least once a week, during their allocated day and 

time slot.  

At Stage 14, children should have developed the decoding and segmenting skills to read or approach new vocabulary. 

At this point, the focus will be to develop vocabulary and comprehension that may prevent children from accessing 

the rich tapestry of the texts being offered to the children. 

Children will engage with individual reading throughout their time at Al-Islamia. Those who move beyond Stage 20 

(free readers) will read a book of their choice and discuss it with their reading teacher.  

Stage-aligned reading books will be organised by staff leading the individual reading to ensure that children have 

access to appropriate literature. 

Whole Class Reading 

The reading curriculum is designed to complement the various topics, subjects and units of work completed over the 

academic year. Long-term planning outlines the text type for each year group, ensuring that there are opportunities 

to explore fiction, non-fiction and poetry. To ensure adequate coverage of reading opportunities and tasks, the 

fiction and non-fiction texts we have created the curriculum as follows: 

KS1 (Children reading above Stage 4) – Texts from Literacy Shed Plus – 4x30-minute sessions a week 

KS2 – A curriculum based on the work published by Ashley Booth (The Reading Curriculum by The Reading Booth) 

(2x30-minute sessions a week) and comprehension texts from Comprehension Plus (2x30-minute sessions a week). 

The sessions will be organised as follows: 

- Monday: Vocabulary focus for chosen text 

- Tuesday: Answer questions about text 

- Thursday: 1x Comprehension Plus text 

- Friday: 1x Comprehension Plus text 

We have selected the texts and curriculum outlined above for the opportunity they provide for objective-specific 

tasks based on the VIPERS approach. The VIPERS approach is as follows: 

V – Vocabulary 

https://theteachingbooth.wordpress.com/2020/06/28/a-ks2-reading-curriculum/
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I – Inference  

P – Prediction 

E – Explain 

R – Retrieve 

S – Sequence (KS1)/Summarise (KS2) 

KS1 will focus on texts and tasks that are aligned to their previous year group for the Autumn term to allow them to 

consolidate and embed foundational skills and objectives before moving on. The focus and aim of WCR is to expose 

children to a breadth of age-appropriate literature that is linked to curriculum content and reflective of the wider 

world. In doing so, children will have the opportunity to develop a wider vocabulary bank, become better readers and 

take pleasure in reading. 

Year 1 will complete their reading tasks orally until they are in a position to scribe their answers in a coherent and 

legible manner. From the summer term, Year 1 children who have developed early writing skills will share their ideas 

and responses in written form; children who are still developing this skill will use word banks; phonetic spelling and 

writing frames to scribe their responses. 

Class Book 

Every class has been allocated a 10- or 15-minute slot for Class Book every single day. This is scheduled to ensure that 

all children engage with texts for pleasure, while also introducing them to vocabulary, imaginative settings and 

creative use of language. Staff are expected to make choices based on recommended reading lists published by 

platforms such as CLPE or The National Literacy Trust, and must record the literature they read to the children, with a 

class review. 

Character-building literature will also make up the Class Book repertoire, and can include stories of the prophets; 

stories with morals (fables, etc) and philosophical poetry. Teachers should ensure that literature is age-appropriate. 

Character-building can be organised as follows: 

• When a book is read each day (such as for early readers or picture books), one class book session should include 

a story or text  

• Where a class is enjoying a chapter/multi-session book, a week should be allocated to character-building 

literature 

Whole-School Reading Initiatives 

Reading Racetrack 

Each class has a reading ‘thermometer’ with a class goal for the year, and individual reading goals. Teachers create 

and place their goals in any form they wish (thermometer, class racing track, etc). Children will have a Reading 

Racetrack on which they will record the books they read/have read to them. Children’s individual attainment will also 

be recorded on the class ‘thermometer’. Reading goals differ across the key stages: 

KS1 – 30 books 

LKS2 – 45 books 

UKS2 – 60 books 

After completing a third of their goal, children will be awarded a Bronze certificate; they will receive a Silver 

certificate at two-thirds and a Gold certificate when they reach the finish line. Teachers are welcome to add ‘goodies’ 

or ‘treats’ to the certification ceremony. 
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Classrooms are expected to organise a space for book reviews, organised by class streams, which reflect children’s 

opinions of books they have read – for pleasure or as part of allocated reading. 

Reading Initiatives 

Every half term from November 2020, a reading-based competition or whole-school initiative will be introduced to 

the children to engage with. This could be anything from reading a pre-selected list of books available in school or 

local libraries over a set period of time to World Book Day activities. We will encourage children to have access to 

local libraries or eLibraries so books can be accessed from home or in-school. 

Home Reading – Developing Reading Fluency 

Weekly Stage-Aligned Books: 

Every child will be allocated a text/book from the reading fluency library, organised by stage, and based on every-

challenging and age-appropriate content and vocabulary and is matched to their reading fluency. These are expected 

to be read consistently and regularly to develop fluency and confidence. To extend the variety of texts that children 

have access to within their reading stage, they will either have a stage-aligned text allocated to them on Google 

Classroom, or received a stage-aligned book to take home and read. This will also address text provision for children 

who are accessing remote learning for more than 10 days. 

Parents will need to create an Oxford Owl parent login to access the eLibrary. 

Books/texts/chapters will be allocated every week. These will be recorded in the Reading Record so teachers and 

parents can communicate about children’s reading expectations and progress. 

Reading Fluency Intervention: 

From the second half term (Autumn 2), children reading below ARE in Years 2 to 6 will be given additional texts that 

can be kept at home and should be read EVERYDAY. The lowest 20% of children, or children well below ARE in Year 1 

will also receive flashcards with graphemes and words aligned to phonics lessons/knowledge to practice reading at 

home. 

Home Reading – For Pleasure 

Every child is encouraged to read for pleasure – to explore the world through another mirror and to widen their 

experiences and understanding using high-quality and engaging literature.  

Teachers have a shelf of books in their classroom. Children will select a book on a Friday and return a previous book 

at the same time. 

Each class has a ‘library’ box of age-appropriate books in a storage box. It is the teacher’s responsibility to rotate the 

reading options available on the class shelf as regularly as necessary. When all books have been ‘read’, teachers 

should then switch out their current library box for another. 

When library visits resume, children will also take a book from the local library for a fortnight at a time and return 

these in subsequent visits. 

CPD 

Teachers will continue to have INSETs and training focusing on the VIPERS approach; the use of questioning when 

completing individual reading and how sessions can focus on specific skills when completing small group reading. 

Regular monitoring of teaching and learning of reading will be used to identify individual and whole-school areas for 

improvement so these areas can be addressed in staff meetings or during feedback sessions. 
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As was in place last year, the reading curriculum for 2021/2022 is in place using the high-quality resources of Literacy 

Shed and Ashley Booth, both because the strategy and design of the resources match the VIPERS strategy that teachers 

have been trained in. For inexperienced teachers, a closer support system is in place, with a mixture of peer observation; 

delivery by the Subject Lead/Curriculum Coordinator to demonstrate teaching and direct instruction/links to relevant 

courses and workshops. 

 

Within this academic year, we have allocated one or two themes for KS2 teachers to plan based on the planning and 

strategy they have been given access to via the Ashley Booth reading curriculum. Following a successful planning and 

delivery of these units, and more confidence with the delivery and lesson style we will look to expecting staff to plan 

more sessions.  

 

In addition to the whole-school and individual feedback and training, regular sessions will be held with the KS1 phonics 

and reading team to explore how early reading can be facilitated via training, role play and review of the teaching and 

learning strategies applied during DSR. Initially, these meetings will take place weekly, and then move to fortnightly 

sessions when all teachers – experienced and early career - are confident with delivery of the schemes. 

 

EAL and SEND Provision 

Every child has a right to high-quality teaching at Al-Islamia, and we take this seriously. Interventions are put in place to 

meet children’s needs, while a QFT approach ensures that children feel and are included within classroom and teaching 

activities. 

 

Interventions may include those relating to developing English speaking skills for EAL pupils, as well as specific support 

linked to learning needs to gaps in learning, such as daily ‘Keep-Up’ Phonics intervention or the Twinkl Reading Fluency 

Intervention. 

 

Al-Islamia's SEND and EAL policies outline provision in further detail. The Subject Lead’s folder for Reading outlines the 

intervention, support and resources currently in place for this subject. 

 

Impact 

Impact is measured by: 

• Individual engagement and pleasure with reading 

• Progress as determined through three main sources of assessment. 

Assessment for Learning: 

Every stage has specific objectives aligned to its challenge, linked to fluency and comprehension. The objectives for each 

stage are provided on a checklist, which teachers will complete by scribing the date against objectives as they are 

achieved. When all objectives for a particular stage are met, children will be moved to the next reading stage – or be 

considered a ‘free reader’ if objectives for Stage 20 are met. 

Reading Fluency Assessments: 

Individual progress is also assessed for children reading at Stage 6 or above, through the completion of a short, 

engaging, recorded assessment using the school’s reading assessment system every 6 weeks – 2Eskimo – which uses an 

algorithm to ascertain children’s reading age and individual next steps based on their achieved level of fluency and 

comprehension. 

Reading Comprehension: 
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Reading comprehension texts from Pearson are completed by children at the end of each half term. These results are 

recorded in the markbook and used to inform future focus. The Pearson assessments can be tracked against the 

assessment domains to analyse gaps or needs at individual and whole-class level. The Pearson assessments will be 

completed by children in Year 1 from Autumn 2. 

 

As a school, our aim is to support the rapid development of reading fluency, so children should be moving through at 

least one band every 6 weeks from Bands Pink (OUP Stage 1+) to Orange (OUP Stage 6), and then every 12 weeks from 

OUP Stage 7 to 15. We anticipate that, by July 2021, with the variety of support and focused teaching for reading 

implemented in this way, at least 80% of our KS1 pupils, and 90% of our KS2 pupils, will be meeting age-related 

expectations. 

Currently, our strongest aspect in reading is the support that children are given individually to develop fluency and 

progress through the reading stages. We have done a lot of work using strategies such as echo reading; pre-reading; 

listening for fluency and stage-aligned comprehension focusing on retrieval, prediction and inference. 

Across the school, inference skills are improving exponentially – overall comprehension attainment was at 76% ARE in 

July 2021 - and we expect to see attainment of at least 85% in July 2022. Where pupils are reading at age-appropriate 

reading stages, comprehension skills are on par or not far behind; where pupils are reading lower than age-appropriate 

reading stage, skills in inference and prediction are a focus area during reading opportunities. We are ensuring that 

children are asked questions based on reading stage when reading to teachers individually, and, where reading skills 

allow, are introduced to age-appropriate questions within whole-class reading. The domain-specific questions are 

precise so they can be isolated and allocated to pupils individually, with scaffolding and support if necessary. 

Where pupils are not able to access the text due to gaps in reading skill, they will have small-group or one-to-one 

interventions for reading, e.g. Phonics intervention, reading fluency practice, etc. This will allow students to close the 

gap rapidly; progress through reading stages, and be prepared to join whole class reading as soon as possible. 

Review 

This policy will be reviewed annually and edited to reflect the school’s action plan and National Curriculum statutory 

guidance. 

Review Date: September 2022
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